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ABSTRACT

The purpose of this study was to synthesize a
category system for observation of communicative fumnctions in
children's speech and to test that category system by recording
observations of interactions within a first-grade classroom. The
observation system which was designed attempts to account for all
factors of a communication situation and to outline detailed
functions of verbal behavior. Five primary functional categories wcre
developed and three levels of functional analysis were employed. The
system was used to observe ten hours of naturally occurring
communications in the classroom. From these observations, five
communication situations were selected and described in detail. The
most important finding of the study was that this systenm of
observation produced rich and relevant data with regard to
communication interacticns. Teacher/student interactions proved to be
quite different from peer interactions. A functional system does not
need to assume that an utterance serves only one function or works at
only one system level. Furthermore, a functional system can account
for culturally defined realizations of utterances. (Author/J¥)
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DIUNICATION
" AUSTIH
ABSTRACT: Reported research in the area of verbal
extending the investigaticn of communication bel
scholars have suggested including functional
tion. To date, few studies have attempted to
present study was to synthesize a category sy
functions in children's specech and to test t
tions of interactiens within a first grade cl
atrtenpts te account for all factors of a com
detailed functions of verbal behavior. Five p
oped and three levels of functional analysis werec
interaction as a whole, one with regard to an utterance'
and one with regard to the speaker's culturally defined fEJllEdLlDﬁ of
Once completed, the system was emplov-d to ob =5 1
communications in a first grade classroom,
situations were selected and described in detail m
present study was that this system of observation praduced rich and le*‘lﬁt d;rg w1th
regard to communication interactions. Teacher-student interactions proved quite dif-
ferent from Peer interactions. A functiomal system does not need to assume that an
utterance serves iny one function or works at only one system level. rurthermore, a
functional system can account for culturally defined realizations of uttcerances.
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akobson claims i ALrvVes

of Jakobson
Hymes argucd that ev gh an utterance may focus on onc fea
the function associa ture. He proposed considering "ty
instead of lists of functi ';':eby attempting to explain the apparent Qmplflcal
fact that one utterance may serve multiple functions. However, the "eypes of functious"
Hymes suggests Earfespand almost exactly to Jakobson's list of functions, and similar
problems are encountered since the types of functions he suggests are not centercd
around situations, but around clements of speaker-listener events. Hymes does state
that communication functions must be deflned in contexts of use and in "Socielinguistics
and the Ethnography of Speaki ng” (1969), he claims that there is a system of functions
and that each speaker of the language has a structured knowledge of kinds and occasions

g
of communication events. Furthermore, this structured knawlgdg
culture of the speaker. Each speaker learns a culture's rules
the rules of a language.

ust as hg or she learns

\L." ]

In his study of a child from six to eighteen months, Halliday (1¢/3) argues for
functions based on situation an d inv&lviﬁg purpose. He proposed seven functions:
instrumental, regulatory, inter actional, personal, imaginative, heurisrtic, and infor-

Thcse Eunctians unlike Jak@bscﬂ‘s or Hymes' functions, are based on a goal

1.) instrumental: to satisfy a personal need

2.) regulatory: to direct or control another's behavior
) interactional; to interact with others

) personal: to express pers sonal feelings
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ection of conversatio 4 serics
ould be considered whole.
time situation -- a se&tC
avents con e a unified strip of activity.
six ”Hﬂdas 5 sive, representational, social,
imaginative. Each ade is concerned wlth the purpose of the sequence anc
will note that these are communication functions as defined by Halliday
sequences are smaller units of convers ation contained in each Sequence.
H@d;% are Se ept r one addition, procedural.
ju N not entirely clear, for if
| b~sequence within a Sequence could bu
i quences Sub-sequences may only exist for an
observer, art nts activity. of fman (197%) suggests that pavt’
to a strip of interactive activity ordinarily agree upon the temporal-spatial bouti-
aries of the strip. That suggests an intuitive construction in the mind of the speaioer=
listener (an aspect of communicative competence learned frem cultural norms, ztc.) of
the boundaries of a communication situation. UWithin those boundaries, a speaker—

listener attributes predominant motives tc participants in the situation and indi
attributes a dominant functional characterization to the situation. It is at I
clear that ar observer can do that. One kind of operationalization of Sequence
-ight be ar .bserver's perception of the predominant functional purpose served by a
bounded strip of activity (situation).

Wells' third level of analysis describes culturally u
individual utterances. (Wells calls this descriptive ﬁaLegDry Fuﬁﬁtan ‘whifh

o

becomes rather confusing given the multiple uses to which this term is put in this
report.) Within a culture and an individual utterance, Wells uses terms quite similar
to those used by the SCA Task Force to describe types of verbal behavior occuring
within a purpose-function category. Wells provides detailed lists of such behaviors,
and many of his terms will be introduced subsequently.

Wells' final level of analysis is called '"Mood". This level considers ling
properties or form of an utterance. There is not necessa arily one to one corrzsp
between function and form.

Each of Wells' first three levels of analysis considers purposes or objectives of
utterances or situations, but this framework still fails to deal with non-task factors

of the communicatlon situation. Some recent literature takes into account other factors
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The last of these categories, function, serves as the heart of the desceviprion. There
appears to be at least five primary functional categorices:
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with the purpose of expressing cmotions corf

3.) Tnforming: r used for exchanging information

4.) Ritualizinyg: communica r whose purpose is to interact or maintaln
rolationshi ;nd;v;nual or within a group

5.) Imagining: cormunicative e an environment which casts

participants into an imag.uary 51Euatiang

It appears that a given utterance may serve more than one funcrion. The function
which an observer attributes to an utterance may vary according te the level of analysis.
For example, the statement "Are you going to take out the garbage?" appears to be a
request for information, but in the United States middle class, it probably constitutes
an attempt to control. Therefore, observers need to differentiate multiple levels of
analysis for functions. A good guess is that there are three basic levels of analysis
for functions which are:

L.EL
H

a.) Functiomal Level A: The funct,g or purpese of the situation or conversatilon
as an entire unit, i.e., viewed as a whole and bhasad on
the four factors which make up a communication situation.

b.) Functional Level B: The function or purpose of the utterance with regoard te
the situation or context in which it eccurs (which is
Level A).
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spe leléd qbnva.

action?"
1x prlmaly funcL;Dnil CSt:thl as Dutllnad Abgve In oth r
serve move than cne function. When this occurred, a judgment was
ominant or primary function and the subordinant function. The dc¢
recorded first and the subordinant function underneath. As is ob
uncticnal categories are used for both Functional Level A and Funct
ese two levels using the same descriptors seemed necessary because ut

learly served one function were aqually clearly used as parts of larger
belonging to anothor function. TFor example, a teacher may ask: ''What car
be quiet in the terla?' The funetion of the utterance is informative
is asking for inf In all probability, however, this utterance oc
controlling %equgnge des gned to maintain lunchroom decorum. Functional Level
The flnal léVel ﬁf analysis has to do with the function or pu. wnse of the utt

wi apeaker's rhetorical options. This level a. -‘esses the questio
"In what culturdlly defined manner does che speaker realize th irposes of the
utterance?" For this level of analysis, it is assumed that thc ;peaker has some
structured knowledge about communication interactions and that the speaker draws on
these structures when engaged in interaction (Hymes, 1969). Appropriate or inappro-=
priate realization of the purpose of the speaker's utterance is directly reclated to
such communication competence. Within each of the functional categoriles of Functional
Level B, there are numercus strategies to choose from. For example, an utterance in
the controlling category of Functional Level B may be realized as a commanding,
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of Wells (1973).

Functi il Level B: Controlling

Lo

pgf%L3d1ﬁ>
sugpesting
evading

Functional Level B: TFeeling

Functional Level C:

exclaiming taunting an attitude
a ng a state

narticipating in verbal games
e

dramacizing
cte.
o] ving was designed to include all of the above informa-
tion! In addlLlGDg pauses withfﬂ utterances waere noted by (ix.,) and Lﬂﬂhaglde wardﬁ
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were underlined. Relevant uonv o
to the observer.

ipated that the data describing these observations would be somewhat
ponderous. I p oved to be. The ten hours of observations yielded fifty-three pages of
handwritten transcript and two hundred thirty-three pages of description sheets. There
were scveral crltgfla used for editing the data. TFirst, an interaction had to be both
observed at the time of occurrence and audible on tape. If an interaction was audible
on tape and not observed, it was discarded. If an interaction was observed but inaudible
it was discarded. Seaand, any interaction involving the experimenter was discarded.
Finally, interactions involving only nonverbal behavior (for example; a student hitting

a peer and receiving a disapproving look from the teacher) were discarded. In spite of

these editing criteria, eighty-seven pages of data remained to be analyzed.
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twentv=thr shortest of
became apj the fragment
functiona g assumption
uttera nicati inter e z a
to be
q ffercnt from te
actior 14 er—student inter
disti 1 en is upon "'contrellin
actior equalitarian and somewhat less ¢
was a ng and feeling interactions in pec
upon informal sum of the da
too ro m. It may ini i
detail 2 the read rt in
which of decisi i researche
ing 1 ee fragments obtaincd, seven were
minut is studv. Twe fragments involved
Spani ed in this analw . Six fragmonts
(redun dent interactions and twa, one in
teach ing the teacher's aide and the clas
as mos The eight remaining fragments 1
inter: o be reported here on the basis tha
most ved interactions.
Teacher-Student Interactions
All observed teacher=student interactions had a superior-subordinate flavor. Both
of those detailed here took place within the Qlasgfﬂémi with the class sitting in a
circle and listening to the teacher or aide. Both teacher-student interac ns were
controlling situations, i.e., the teacher or aide attempting to control the behavior of
the students. The most frequent function of teacher's or aide's utterances (Functional
Level B) was also controlling, ordinarily being realized (Functional Level C) as
commanding or advising. The most frequent function of student's utterances (Functional
Level B) was informing, usually being realized (Functional Level C) as statements ©
information.
The Bell Scene: On the following pages are the data for the cher-student incoer-
action involving the teacher's aide:
THE BELL SCEGHKE
Functional Level A: Controlling Topic: getting in a circle/pushing in chairs
Type of Interaction: teacher-student
SPEAKER/ADDRESSEE FUNCTIONAL FUNCTIONAL
TIME UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C
0 sec. Aide rings bell controlling commanding
104 students cease activity and talking controlling following a command
107 Aide to class: "I think it's time for controlling commanding
us to get on our rug.'
:10- students finishing what they were doing controlling following a command
156 and assembling in a circle
Q
O —G=
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id ud L s a
middle of the circle: "There's a space rig
there (points to a space). There' a space
over therc next to Michelle. Ther 's a
space...right...uh...here."

whare. ..

he/she

Aide to Carlos and Kenncth: '"Carlos, Kenncth
" (while walking in roo=.

White...Your Chairs."

Carlos and Kenneth go push in their chairs
and return to the circle.

bid

Aide to students: "Kelvin, Miche
Stewart, Gilbert, Debbie and Kim.

The named students go push in their chua 'rs
and return to the circle.

\ o students: "name-
Michelle G., Ant.iony, Patrick.'

Aide to class: "0.K,, now here ar
books that...somebody...put down, s
take these and put them up for you.

m

=0
by
i

h student

==

contraliing

controlling

controlling

controlling

ontrolling

controlling

tert.ation

Tollowing

a ccommand

A I ..u‘.‘\ ‘Lﬂ

following a commt o,

comaanding

following

commanding

a Commuuly




3:04
3:07 Aide to Ken §5.: "Ken S ." controlling
3:09 Ken 5. to Aide: "What?" informing
3:12 Aide £o Hen S.: "Is that yours or is this informing requesting informatios
yvours?" (referring to two -~hairs, one is
pushed in, ony cut.)
3:14 Chris to Aide: "No, that other seat's informing
ERRI Alde to TPaul controlling conmanding
3:15 Paul shakes his head "no' to Aide. informing staticg” information
i3 A =3
3ile Aide ro Michelle: '"Michelle?" informing requesting informatio
3:17 Aide to Michelle: "Let's go." contrelling cormanding
3:18 Michelle is sitting in circle = not re
sponding. (There are two Michelle's 1
the class.)
3:19 Aide to Michuelle: "Michelle Fr_ " ‘ontrolling calling
Eye contact is established.
3:22 e informing raquesting informatio
3:26 informing "stacing' iurormriinn
3:28 Aide to class: "Who was setting there?" informing requesting informarior
(Aide is still standing by chair.)
3:31 Aide to Paul: "Paul?" informing roquesting infovmat {an
3:33 Paul to Aide: "I wasn't over there.” informing stating informacior
3:36 feeling blaming
3:40 informing stating information
24 g
3:49 Aide to Ken and Paul: "0.K. both Paul and coatrolling commanding
Ken, I think you were hav1ng a little...
bit of trouble, so why don't you both do it."
3:58 Ken and Paul remain seated. fecling expressing an attirudce
4:15 Aide walks near the circle. Aide to Paul controlling commanding

and Ken: "0.K."

1 10
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and found the child's 1anguage to con only {meaning) Snd expr 0 j
this nonverbal behavior was considered as language containing only content and EﬁPfESthﬂ.
The expression (form) was the sound of the bell and the content (meanin g) was "Freeze'.
olling behavior (Functional Level B)

This nonverbal behavior was categorized as contr
)

and realized ss a command (Functional Level C).

The fifth notation of the interaction, the "Excu.. me, (Ken)," utterance, is repré-
sentational of many utterances made by the teacher or aide in similar situations, i.e.,
following a bell ring, and addressed to some particular student (the student 1is usually
named). The addressed student usually had not obeyed the command of th 1] 1lo
the utterance, eye contact was established between the teacher or aide o ned
student. The student would then either willing cease work or interaction, be reminded
that the bell had rung or be given a command regarding his/her behavior (example:

"Jould you please join the circle?" or '"Come on."). When questioned about this “ohovior,
the teacher claimed it was only a polite way of scttin amp £ e r

student on the appropriate way to behave. The effect, s

dent would cease talking or activity and look at EhL EE?EhEI or “de and comply w;th

the either spoken or unspoken command. The teacher's or aide's crances of this type
were categorized as controlling (Functional Level B) and féaligeu in the form of
command (Functional Level C).

]

are the data for the teacher=-student

The Voting Scene: DI the following pages ar g
interaction involving the acher.
THE V' [ING SCENE
Functional Lecvel A: Controlling Topie: Playground Rules

Type of Interaction: Teacher—Student

SPEAKER/ADDRESSEE FUNCTIONAL FUNCTIONAL

TIME  UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C

0 sec. C(Class is sitting in a circle on the floor. informing requesting informati
Teacher to circle: "Do you know what I
noticed when I was outside?"

11
ERIC -s-

Aruitoxt provided by Eic:



SPEAKER/ADDRESSEE

TIME

104 Teacher to class: "Some...a few lit:le
ckhildran had said, 'Mrs. B, I don't
have anybody to play with'."

:09 Teacher to class: "So and So won't let
me and then I saw other people boing
mean to each other.”

:15 A student ways somcthing inaudible,

:18 Teacher to cluass and tu that student:
"Not just to those two girls but to
everv....to evervbody....bodyv."

:20 Teacher to class: "...didn't seem to be
very happy playing  odav."

:28 Teacher to class: "What did we talk about
what we were going to do when we're out-
side playing?"

134 Teacher to Patrick: 'Patrick."

136 Patrick to Teacher and class: ''We were
...we had to...uh...make friends with
each other. We had to iet them play and
everything."

140 Teacher to Patrick and class: 'Right,
let anybody play who wants to."

145 Teacher to class: "How many children
think that's a good idea?"

146 Many students raise their hand.

t47 Teacher to class: "Well good, nos cvery-—
bedy thinks se."

:50 Teacher to class: "Well, I thin% tinat's
a good idea, too."

:51 Teacher to class: "Because vou wouldn't
like to be the one...the little person

. who they wouldn't let play, would you?"

1:08 Teacher to class: "Also, the accidental
punchings and hitting people in the eye
and kicking people on accident or putting
some of that itchy...itching powder in
their shirt by accident.,"

1:17 Several students make statements at
once - inaudible. From memory:
explanatory and accusing statements.

o 12
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LEVEL B

feeling
controlling
feeling

controlling

contro’. g

controiling

controlling
informing

controlling

informing

controlling

controlling

controlling
controlling
feeling

controlling

controlling

controlling

FUNCTIONAL
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cxpressing an
attitude
sarning

expressing an

attitude

warning

warning

warning

requesting informatior
permitting

stating information

stating a rule

asking ior a1
commitment

giving a commitmeut
stating a rule
expressing an attitude
commanding

warning

commanding
warning



SPEAKER/ADDRESSEE

UTTERANCE/NONVERBAL NOTES

=
(%]
i

1:41

1:41

1:43

1:45

1:47

1:49

=
[y
I

Teacher to class: "Well, let's say from

now on the itching powder needs to be off

limits."

Girl to Teacher: "But the...But the..."

No eye contact between girl and teacher.

Teacher to class: "
Girl (same as above) to Teacher:
"But,,.but..."

Teacher to class: "How many children
think that's a good idea?"

A few students raise their hands.

Same girl to Teacher: "But the kinder-
garten doesn't know because he's the
one...the kindergartens is the one..."
Teacher to girl and to class: "0.K.,
well, I'11 talk to the kindergarten...
I'11 talk to Mrs. A L

Teacher to class: "But how many first
graders think that we'll just leave
the itching powder alone for the rest
of the year?"

Most students raise their hands.

Teacher to class: "0.K., good, I think
that's a majority rule."

Boy to Teacher: "I think..
Teacher to class:
any of that itchy...itching powder."

Girl to Teacher: "What happens if you

forget?"

Teacher to Girl:
forget any rule?"

"What happens if you

Boy to Teacher: f
little round balls got into the..."
"You'll just have to

Teacher to girl:
right?"

take time and think about it,
- Teacher begins a

13
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End of interactio
new topic.

...To people's hands.

.But everybody."

"So that's a new play-
ground rule to not pick up with your hands

"Well then a lot of those

LEVEL B

FUNCTIONAL

controlling

feeling

controlling

feeling

controlling

feeling

feeling

informing

controlling

controlling

controlling

feeling

controlling

contrelling

controlling

feeling

controlling

controlling

FUNCTIONAL

commanding

accusing --
incomplete

commanding

accusing =-
incomplete

persuading

expressing an attitudc
accusiag

stating information

asking for a
commitment

giving a commitment

stating a rule

accusing - incor o

stating a rule

contracting
threatening
accusing - incomplete

commanding

commanding



The eleventh notation of this interaction begins an example of a tactic used often
by the teacher in similar situations. It was observed six times by this writer-—twice
in this interaction. It usually began by a statement of belief or an expression of an
idea by the teacher, followed by a request for a vote. Students then raised their hands
in agreement. Very few students (at the most five or gix) failed to raise their hands.
The tactic is completed when the teacher makes a statement involving a rule. The rule-
statement may involve the words "That's a majority rule', but doesn't always involve
those words, It is implied that a student will comply with the rule since the majority
of the class agreed by voting. The request for a vote was classified as controlling on
Functional Level B and asking for commitment on Functional Level C.

Peer Interactions

Three peer interactions were chosen for this report: one feeling interaction, one
imagining interaction and one controlling interaction. All took place within the class-
room, at study tables, and while students were doing independent work.

Feeling Interaction: This interaction involved four participants, two boys and two
girls. The interaction involved making comparisons about the progress of each partici-
pant's work. On the following pages are the data for the Feeling Interaction.

THE FEELING INTERACTION

Functional Level A: Feeling Topic: Lesson Number Type of Interaction: Peer
SPEAKER /ADDRESSEE ’ FUNCTIONAL FUNCTIONAL
TIME  UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C

0 sec. Paul to group: "I'm past everybody." feeling bragging

102 Ken to Paul: "No you're not...You're not feeling bragging
past me. I'm on twenty gold." informing stating informatioun

:05 Paul to Ken: "I know but...I know but,.. informing requestiny
You know what?" information

:08 Ken to Paul: "Hmmm?" informing requesting informatio

:10 Paul to Ken: "I'm past everybody in the feeling bragging
fruitloops. The fruit loops just started informing justifying
on one...so I'm on...so I'm on seventeen."

len to Paul: "I know." Ken giggles. feeling expressing a state

J
Lo ]
)

122= Pause

135 Ken to Amber: "Aw, you're not even started feeling taunting
on this one...yet."

:39 Amber to Ken: "So - I don't want to be feeling expressing an
started on it." attitude

141 Girl to Amber: "If you start omn it, well, feeling taunting
you'll be the last one to start.”

145 Ken to Girl: "Naw...she'll be the last feeling tauncing
Q one to finish." 14

ERIC R




#TEAKER/ADDRESSEE FUNCTIONAL FUNCTIONAL
TIME  UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C

:50 Ken to Girl: "That way she won't be feeling taunting
able to know how to read...as good as us." bragging

155 Paul to Ken: "I'm past everybody in the feeling bragging
fruitloops."

157 Ken to Paul: "...not past me." feeling bragging

158 Paul to Ken: "But I'm past everybody in feeling bragging
(N1

the fruit....right.
1:00 Ken to Paul: "I am in the fruitloops.” controlling arguing

1:01 Girl to Ken: "Naw-uh...you're in the controlling arguing

bananas."

:02- Pause

3

1:39 Girl to group: "Goody, I'm on seventeen feeling bragging
goldy."

1:41- Pause

2:07 Girl to group: "I'm on seventeen gold." feeling bragging
2:13 Girl to Ken: "Look, look...see?" controlling commanding
2:15 Girl to Ken: "Seventeen Gold." feeling bragging

2:20 Paul to group: "I started before every- feeling bragging
body...in the..."

2123 Paul to group: "I started before all the feeling bragging
fruitloops."

2:25 Ken to Paul: "You didn't start before feeling bragging

me....son." taunting

2:30 Girl to Ken: "Yes, but that ain't good." feeling taunting

[¥u]

2:32 Ken to Girl: "Yes it is too good." feeling expressing an attitudz

2:36 . Paul to group: "I got three more." feeling bragging

2:39 End of Interaction.

It can be seen. from the data that the most frequent classification of utterances on
Functional Level B was feeling. The majority of utterances within this category were
realized as bragging or taunting (Functional Level C). Occasionally, within this inter-
action, utterances served two purposes on Functional Level B. Both were noted on the
data sheet, and the realization of each (Functional Level C) was noted.

15
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Imagining Interaction: The imagining interaction involv;d five participants, all
boys. The situation began by discussing the previous evening's television episode of
Steve Austin, the bionic man, but quickly developed into a discussion of the possible
capabilities and escapades of Steve Austin. On the following pages are the data for the

Imagining Interaction.

THE IMAGINING INTERACTION
Functional Level A: Imagining Topic: Steve Austin, the bionic man
Type of Interaction: Peer
SPEAKER/ADDRESSEE FUNCTIONAL FUNCTIONAL
TIME ~ UTTERANCE/NONVERBAL NOTES LEVEL B LEVELC
0 sec. Chris to Ken: "Ken..uh...did you see informing requesting
Steve Austin?" information
102 Ken to Chris: "Yeah, I know." ' informing acknowledging
:05 Ken to Chris: '"'That was the show when informing stating
he first got bionic." information
: 06 Chris to Ken: '"Yeah, bionic." ' informing stating information
: 08 Ken to Chris: "When he first got bionic." informing stating information
110 Chris to Ken: "But he didn't..uh..when he informing stating information
wasn't on the plane he didn't have bionics. imagining storytelling
114 Ken to Chris: '"Yeah, I know." informing acknowledging
116 Ken to Chris: "You mean when he was on informirg stating information
the plane he didn't have bionics." imagining storytelling
118 Chris to Ken: "I know...then he fell informing stating information
off it." imagining storytelling
:21 Ken to Chris: "Nah-uh...when he fell off dnforming stating informatio-
he still didn't have bionics."” imagining storytelling
123 Chris to Ken: "I know." informing acknowledging
:25 Ken to Chris: "But as soon as he went informing stating information
into surgery, he did." imagining storytelling
128 Chris to Ken: "Oh." informing acknowledging
:31 Chris to Ken: "He didn't like it." imagining storytelling
132 Ken to Chris: "I know he didn't." informing . acknowledging
133 Ken to Chris: "And remember when that imagining storytelling
lady...when the wires came sticking out
of Steve Austin's arm and then...and then
she...she said 'Who are you?'"
136 Ken to Chris: "Oh, I know. She said, imagining , storytelling

what are you?" . .
16




TIME

SPEAKER/ADDRESSEE
UTTERANCE/NONVERBAL NOTES

:39
:44

147

150

:50-
1:24
1:25

1:31

1:36
1:39

1:40

Lo

143

1:45
1:46
1:46

1:47

Chris L Ken: "No...she said 'What are you?'"

Chris to Ken: "No...she said..."

Chris to Ken: "Oh yeah, you're right...
what are you."

Ken to Chris: "The 8$ix Million Dollar
Man was a special."

Pause. Phillip joins group.

Chris to group: '""The Six Million Dollar
Man is right there." Chris points to Ken.

Paul to group: '"Who saw Six Million Dollar
Man last night, raise your hands."

Phillip to group: "No, I didn't."
Chris to group: "I didn't either."

Chris to group: "It was when he first
got his bionics, I think."

Paul to Chris: "Yeah, when he got his
bionic eye, they screwed his eye in."

Chris to Paul: "I know."
Chris to Paul: "He didn't like it."
Ken to group: "I think he...I think he,.."

Paul to Ken: "The only thing he didn't
like is his arm."

Ken to group: "I think he...I think
he got in prison."

Chris to group: "He did."

Phillip to group: "No...No..."
Chris to group: "I know he did."
Phillip to Chris: "Who?...The Six
Million Dollar Man?"

Chris to Phillip: "Yes."

Phillip to Chris: "No he didn't."

Ken to Phillip: "He did so get in prison.”

== AT

FUNCTIONAL

imagining
imagining

informing
imagining

informing

imagining

. ritualizing

informing
informing

informing

imagining

informing
imagining
imagining

imagining

imagining

imagining
controlling

controlling

controlling

controlling
controlling

controlling

LEVEL C

FUNCTIONAL

storytelling
storytelling

acknowledging
storytelling

stating
information

fantasizing
participation in

a verbal routine
stating information
stating informatiorn

stating information
storytelling

acknowledging
storytelling
storytelling

sﬁ@rytelling

storytelling
érguing

arguing
storytelling

arguing

arguing
arguing

arguing



SPEAKFER/ADDRESSEER FUNCTIONAL FUNCTIONAL
TIME UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C

2:01 Chris to Phillip: "Uh-huh." controlling arguing

2:02 Chris to group: "And he had to use his imaginin
bionics to get out."

storytelling

ird

2:07 Ken to Chris: "I know...remember when he imagining storytelling
went 'krrrrr' when he went..... Ken is

twisting his pencil. Phillip walks away.
2:10 Paul to Ken: "Oh yeah, to the bars." imagining storytelling
imzgining storytelling

2:11 Ken to Chris: "To get the chain out.

2:12 Paul to Ken: "To get the chain out."” imagining storyvtelling

2:15 Ken to group: "...and then he..." imagining storytelling

2:16 Chris to Ken: "And then he tapped the imagining storytelling
door open."

2:19 Ken to group: "And then he kicked it imagining storytelling
open, the deor." :

2:23 Paul to group: "I bet that was when he imagining fantasizing

2:24 Ken to group: "He got the other person _imagining  storytelling
through.”

[ g%
Tt
\u-m

aul to group: 'They shot him. They shot imagining storytelling
= 134 T N ) - i

jm iy~

1Ml.

2:26 End of Interaction.

Both the teacher and aide listened to this tape. The teacher believed the purpose of
the conversation was informing (Functional Level A) ‘with wost utterances with regard to
the situation having the purpose of informing (Functicnal Level B). She did state that
some utterances with regard to the conversation were imagining utterances (Functional
Level B). She based this decision on the belief that most participants had watched the
previous evenings episode. The aide, on the other hand, believed that the purpose of the
conversation was imagining (Functional Level A) and the purpose of mosu utterances with
regard to the conversation wére imagining (Functional Level B). She based her belief on
the fact that most utterances were realized as storytelling utterances (Functional Level
C), that the participants were '"telling the story in their own words", and that partici-
pants often related flights of fancy regarding Steve Austin's capabilities. She alsao
inferred from some utterances on the tipe that all participante had not watched the
previous evening's episode. One participant was questioned about the purpose of his
utterances, but did not provide useful data.

Based upon the above, the researcher classified the purpose of the intewaction as
imagining (Functional Level A). Most utterances with regard to the interaction were
classified as imagining (Functional Level B) and were realized as storytelling with _
regard to the individual speakers (Functional Level C). Again, in this interaction, some
utterances served two functions on Functional Level B. Both were noted and the realizatior
of both (Functional Level C)} were also noted.

o 18
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with regard to the situation (Functional Level B) and were clasgified as arguing utter-

ances with regard to the participants (Functional Level C).
the interaction after it was underway, contradicted a storytelling statement.
brief exchange of utterances, the participant withdrew from the convi:rsation.

A participant who entered

After a
One

utterance in this interaction is classified as ritualizing with regard to the situation
(Functional Level B) and was realized as a participation utterance with regard to the

participant (Functional Level C).

utterance because "he was trying to be in on it (the interaction).”
utterance of the interaction and following this utterance, he made several other utter-

ances about the topic.

Controlling Interaction:

Both the teacher and aide agreed that he made the
This was his £irst

The controlling interaction had one primary participant,

a boy, and several other participants who entered and withdrew from the interaction.
The interaction revolved around a pair of scissors; the primary participant was attempt-—

ing to locate his pair of scissors.

ling Interaction.

On the following pages are the data for the Control-

Functional Level A: Controlling

THE CONTROLLING INTERACTION

Topic:
SPEAKER/ADDRESSEE
UTTERANCE /NONVERBAL NOTES

153

159

Chris to group at his table: "Who
Chris: "I didm't."
Chris to Amber: 'Let me see yours.

takes her scissors.

leaves table. Amber didn't

Inaudible - Chris interacting with
students at the next table.

Chris walks back to original table
to group: ''I did not have this one

Chris to group: "I had a much much
much looser one."

Chris'

took 'em.

to Amber: 'Where'd you get that?"

answer.

. Chris

much

Chris to group: "And you all traded."

Girl 1 to Chris: "Uh-uh."

"You all did trad
Girl 1 to Chris: "Uh-uh."

Girl 1 to Chris: "Well I just got

e.”

this one."

scissors

Chris to girl 1: "That is

2irl 1 tc Chris: "Is that
1:15
Q
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. Chris to girl 1: "That is
Here is yours...Yours was

not yours."
yours then?"

exactly....
like......"

171G

FUNCTIONAL
LEVEL B
controlling

controlling

controlling

controlling

feeling
informing

feeling
informing

feeling
controlling
feeling
controlling
controlling
feeling
informing

feeling

Type of Interaction: Peer

FUNCTIONAL
LEVEL C_

requesting
arguing

commanding

commanding

expressing a state
stating informatior

expressing a state
stating informatiown

accusing

arguing

accusing

arguing

persuading

accusing

requesting informotioern

expressing a
state '



SPEAKER/ADDRESSEE
UTTERANCE/NONVERBAL NOTES

1:36
1:39

1:40-
1:54

3:05

Chris luoks at scissers of girl. Chris

students at that table. Inaudible.
Chris walks back to original table.
Chris to group: "Someone took them."

Chris to group: "I'll go tell."”
Chris to group: "I know you took them."

Chris takes a few steps away from the
table. 1s still accusing students at the
table. Inaudible.

Chris to group: ''Oh, I get the game.
Chris to group: "You all switched from me
to her...she gave...uh...you all gave her
mine. She gave me hers and then she did
that and then you gave her..."

Girl 2 to Chris: "Uh-uh".

Girl 2 to Chris: Inaudible. From
memory; arguing statements.

Chris to Girl 2: "Now don't try to play
that trick on me."

Girl 2 to Chris: "We aren't."

Chris to Girl 2: "Yeah...I can tell that
big fake...I can tell that look."

Chris walks up to another table and
interacts with students at that table.
Inaudible.

Chris walks back to table with a pair of
scissors which are not his. He walks up
to Amber. Chris to Amber: "Kill her."
He almost jabs Amber with the scissors.

Chris throws the scissors on the table
and walks away.

FUNCTIONAL

LEVEL B

feeling

controlling

feeling

feeling

controlling

feeling
controlling

controlling

feeling

controlling

FUNCTIONAL
LEVEL C

accusing

threatening

accusing

expressing an attitude

accusing

accusing
warning

arguing

accusing

threatening

expressing a state

expressing an

3:07 Experimenter ducks from the flying
attitude

scissors and ""rolls" her eyes.
3:09 Students at the table look at experimenter. informing acknowledging
3:10 Girl 3 to group: "Golly...Chris is..." expressing an attitude,

expressing an
attitude

3:10 Chris is climbing into the coat closet
and shutting the door. 20
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SPEAKER/ADDRESSEL FUNCTIONAL FUNCTIONAL
TIME  UTTERANCE/NONVERBAL NOTES LEVEL B LEVEL C

3:12 Cirl 1 to group: "There goes Chris feeling tattling
into the closet.”

3:16 Girl 2 to teacher: "Chris went into the feeling tattling
closet."

3:20 Girl 2 to teacher: "Chris went into the feeling tattling
closet."

3:22 End of Interaction.

Most of the utterances of the primary participant were classified as feeling with
regard to the situation (Functional Level B) and were realized (Functional Level C) as
accusing utterances. Most of the utterances made by the other participants were classi-
fied as controlling on Functional Level B and were realized with regard to the other
participants as arguing utterances (Functional Level C).

The situation did not end successfully. The primary participant, unable to locate
his scissors, threw a different pair of scissors on the table and walked away to hide in
the closet. The unsuccessful resolution may be in part due to the fact that the utter-
ances made by the primary participant were most frequently feeling utterances with regard
to the situation, while the utterances made by the other participants were most frequently
controlling utterances with regard to the situation.

DISCUSSION

The most important finding of this research is that the system of observation being
tested did produce novel and interesting data and took into account several important
aspects of communication interaction. It includes the four factors of a communication
situation listed by Wood (1976). Furthermore, this system can be used in naturally
occurring conversations, and utterances can be described with regard to purpose Or
function where functional levels do not have to correspond on a one to one basis and
utterances can serve more than one function (Halliday, 1973). Im this paper, gramnatical
form was not mentioned. However, form could be described in this system and, in fact,
was noted by the experimenter during observations. Finally, this system describes when
participants enter and leave interaction.

One of the most unique aspects of this system involves Functional Level C which
describes utterances with regard to the speaker. This level of analysis allows an
observer to describe the set of culturally defined alternatives which make up the
structures of knowledge or communication eompetence that all speakers in a culture
possess (Hymes, 1969). This level of analysis also allows experimenters fo make judg~
ments of appropriateness of utterances. In reviewing the literature in the area of
communication functions, this writer was unable to find any scheme which systematically B
described this aspect of communication. Perhaps this is the area of interaction upon
which educators should focus their attention. Instructional strategies could be

developed which focus on a particular functional classification (Functional Level B),

thereby allowing students an opportunity to develop, practice and obtain feedback about
alternatives for a particular communication situation (i.e., allowing students to
become better message strategists). There were no observed teacher-stiident. or peer
interactions which iavolved instructional strategies and did not focis on controlling.
Perhaps, these did occur and were unobserved. But if controlling behaviors are prac-
ticed more than interactive behaviors involving other functions, this may constitute
an undesirable state of affairs. The reader will recognize that last statement as
controlling. Frameworks change slowly. '

21
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This system does not take into account the overall "plans" of participants (Wells,
1973), nor does it take into account the fundamental goals that any speaker achieves
through language usage (Halliday, 1973). DBut it does repraesent one wuy of beginning |
to make observations which is in line with an important line of theoretical speculation.
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